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      As with the arrival of every new year, 
the month of January is given to periods 
of reflection to determine how well 
we’ve done during the past year.   We 
also look to the future as we set goals for 
the new year. By most accounts, 2013 
was a dismal year for Congress. Our rep-
resentatives in Washington failed at 
working together and as a result, passed 

very few pieces of legislation, thereby becoming the “do-
nothing” or “do very little” Congress. When asked about 
Congress’s role in enacting laws or in governing, Speaker 
John Boehner replied that his emphasis was on “repealing 
laws,” not passing them. Until Senator Patty Murray and 
Representative Paul Ryan successfully negotiated a bi-
partisan budget agreement, there was little hope that the 
government would not be shut down again. 

The list of legislation that Congress failed to enact in 
2013 included a framework for the Farm Bill bogged down 
in part by the food stamps debate, a comprehensive over-
haul of the tax code which was supposed to eliminate loop-
holes, and gun control legislation set in motion by the trag-
edy in Newtown and supported by upwards of 80 percent 
of all Americans. Broad immigration reform has also lan-
guished as has addressing the problem of sexual assaults in 
the military. There has been no movement on setting a 21st 
Century energy strategy, nor has there been anything but 
rhetoric about moving our nation’s schools forward. 

One of the few successes Congress could point to 
(although only the Democrats would take credit), was the 
change in the filibuster rule in the Senate. Now most presi-
dential appointees (except for Supreme Court justices) can 
be approved by a majority vote in the Senate and not by 
the 60 votes needed to overcome a filibuster. The result 
has been the opening of a logjam and approval of appoin-
tees to lower courts and federal agencies that have been 
blocked in some cases for more than two years. Although 
this change could ultimately “bite” the Democrats should 
they lose control of the Senate, the Democratic leadership 
in the Senate decided it was necessary to overcome the 
lack of bi-partisanship and get the President’s appointees 
approved. 

The glitches in the rollout of the Affordable Care Act 
and  the revelations of  the  NSA  review  of  telephone and 
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e-mail records, both domestically and of our friends abroad 
(Brazil and Germany, for example), have resulted in a se-
vere drop in the approval rating for President Obama and 
his administration. These problems, coupled with the fact 
that considerably more people have been deported by this 
administration than by previous administrations, have tar-
nished Obama’s liberal/progressive credentials. Although 
deportations in and of themselves are not an “immigration 
policy,” the lack of movement in Washington in this area 
has exacerbated the situation. 

So, when all is said and done, 2013 was not the best 
year. We have high hopes that 2014 will be much better. 
But for that to happen, action needs to be taken on most if 
not all of the examples we listed above. If you agree, send 
your congressperson an e-mail supporting one or more 
pieces of legislation. If you agree or disagree with my per-
spective, I would like to know. You can contact me by e-
mail at info@nysrsas.org. Thanks for taking the time to re-
spond, and  

Best Wishes for a Happy and Healthy 2014. 

NYS STAR CORRECTION 
or visit their website—http://www.tax.ny.gov/pit/

property/star13/.   

School Safety/Security 
Where We Are— 

Where Are We Going? 
 

We plan to bring together individuals  
with different points of view  

to discuss this very important issue on 
 

Wednesday, February 26, 2014 
at 10:00 a.m. 

at the CAS offices, 490 Wheeler Road, Suite 280, 
Hauppauge, NY 11788 

 

Interested NYSRSAS members are urged to 
attend to share their views on these topics. 

 

Please call 631-761-5451 so we can arrange for seating. 

mailto:info@nysrsas.org
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NYSRSAS 
 

EXECUTIVE BOARD 
 

Eugene Goldwasser, President 
Joseph Quinn, 1st Vice President 
Elliott Kigner, 2nd Vice President 
Jack Zamek, Treasurer, Benefits 

Pat Galaskas, Recording Secretary 
 

COMMITTEE CHAIRS 
 

Martin Mandelker, Education 
Stewart Mortman, Legislation 
Jeff Hollander, Membership 

Corine Lipset-Huberman, Newsletter 
David Long & Stan Opas, Publicity 

Ken Forman, Website Liaison 
 
 

MEMBERS AT LARGE 
 

Vincent Deland 
George Pincus 

Lynn Pombonyo 
Francesca Ciolino-Volano 

John Wallace 
 

We welcome your comments on articles or current issues.  
To start a discussion, contact us at 

MEMBERSHIP BENEFITS 
 

Always identify yourself as a NYSRSAS Member 
whenever using the following benefits. 

 
 Sterling Optical.   
Sure Sight eye care plan at  
800-Eyes-789   (800-393-7789) 
 

MVCP  pre-negotiated new and used autos,  
at 800-345-0990.    

Decide  on the make and model as well as features you 
want and then call MVCP .  They’ll contact a dealer and ne-
gotiate the lowest possible price for you. 
 
auto-price-finder.com  & truecar.com 
Get a free price quote on the make and 
model of the vehicle you want. 
 
Car Rentals.  
 Avis Worldwide at 800-352-7900,  
                          Rate code AWD S 061700. 
               (if trouble with discount code, call 800-831-8000) 
 Alamo at 800-354-2322,.   
                           Discount rate code 706768. 
 
    Southwest Airlines      

          at 800-435-9792  
(20-50% discounts  

for travelers over age 65) 
 
Eastern Dental Plan [EDP]   
This is a discounted dental program.   
Phone 631-272-5230  
Identify yourself as a NYSRSAS member for 
best discount rates.  Select from hundreds of 
dentists on Long Island. 
Also: vision plan, pet discount drugs, hearing 
plan. 
 
United Health Programs of America  
Identify yourself as a NYSRSAS member for dental and chi-
ropractic rates. 
Hugh Marasa, one of our members, is one of their agents.  
Ask for him.  
Phone UHP @ 800-238-3884 
 
Family Assist Net  provides 10-15% discounts  
for nursing home care or assisted living care.   
Phone 518-482-3509. 
 

For additional hints for discounts in other areas,  
visit our website: 

http://nysrsas.org/benefits 

INSIDE THIS ISSUE: 

P.1—Taking Stock—Gene Goldwasser 

P. 1—School Safety/Security Focus Group  

P 3—High-Stakes Testing—Focus Group Report 
and NYSRSAS Position Paper   

P. 4—From the Desk of the Reflective Retiree - 

 Corine Lipset-Huberman,  

P.4—We Don’t Appreciate What We Have - 

 Ken Forman 

P. 6—Charter Chatter—Martin Mandelker 

P 8—Port City Ponderings—Joe Marchese 

Check  Our  Web  Page! 
http://nysrsas.org 

NYS STAR  - Contact Information 
Should you need to make a follow-up call to the STAR Program 
regarding your NYS Property Tax Exemption, please note the 
correct phone number is 518 457-2036 (not 2136 as incorrect-
ly printed in our October 2013 newsletter). 
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BROADENING CANDIDATE POOL (cont’d) 

HIGH-STAKES TESTING—OCTOBER 23, 2013 FOCUS GROUP 

                                                                                                                       Corine Lipset-Huberman 

Dr. Arnold Dodge, Chairperson of the Educational Leader-
ship and Administration Department of LIU-C.W. Post College, 
met with members of  NYSRSAS  to present information on the 
Common Core curriculum and high-stakes testing.  He was 
accepting of the Common Core curriculum with the exception 
of its emphasis on informational texts to almost the exclusion 
of narrative material, thus eliminating the opportunity for stu-
dents to become immersed in great literature.  It immediately 
became clear that Dodge is not a proponent of the current 
testing program that he feels is crippling our students’ ability 
to achieve a well-rounded education in a setting that allows for 
student growth in a non-threatening environment. 

Dodge cited leaders in the field of education who were 
equally disenchanted and described some of their efforts to 
express their displeasure in the hope of creating change.  He 
quoted Diane Ravitch as stating that the current testing policy 
is a “reign of error.”  Jonathan Kozol was said to have stated 
that “the state wants us to be drill sergeants.”  At the annual 
conference of AERA, 50 attendees wore red armbands to show 
their indignation at the choice of Secretary of Education, Arne 
Duncan, as keynote speaker, whose policies were instrumental 
in the design of high-stakes testing.  Dodge reportedly told 
Duncan that the current testing policies were “sucking the life 
out of our schools.”   

Dodge went on to describe studies in which student 
achievement in the US was compared to student achievement 
in other countries.  He cited Finland as an example, explaining 
that one could not compare the two countries.  The US and 
Finland differ in the size of population, the composition of the 
population (Finland is mainly homogeneous while the US is 
wildly multicultural), the structure of schooling in terms of 
student placement based on individual achievement, societal 
differences regarding how teachers are valued and other fac-
tors. 

When members of our organization asked if groups pro-
testing the current situation were having any effect, Dodge 
replied that he felt that parent groups opposing the stress that 
the current testing program was placing on their children 
would have an effect.  It was noted that there were parents 
who opted out of having their children tested, but also noted 
that in some instances parents were informed that if their 
child opted out of taking a specific test, his or her score was 
noted as a “0,” thus influencing the teacher’s evaluation re-
sults.   

Teacher evaluation according to new APPR guidelines was 
also discussed.  Dodge cited studies which show that American 
parents are supportive of their children’s teachers although 
not necessarily supportive of certain policies.  He reiterated his 
belief that teacher-training institutions need to do a better job 
of training teachers to be better diagnosticians of student diffi-
culties, better evaluators of student progress, better designers 
of student assessments, so that there need not be such stress 
on   standardized   evaluative  instruments.  Compounding  the  

problems inherent in the testing is the fact that scores are 
now made public, thus putting more pressure on teachers and 
principals. Dodge stressed the need for accountability but also 
stressed the need to have faith in our nation’s educators. 

As a follow-up to the focus group, NYSRSAS developed 
the following position paper which we urge you to embrace 
and to share  with others. 

NYSRSAS POSITION PAPER ON 

HIGH-STAKES TESTING IN NYS 
As former school administrators/supervisors and resi-

dents of school districts in New York, the New York State 
Retired School Administrators and Supervisors [NYSRSAS] 
are concerned about the current state of high-stakes 
testing in our schools.   

It is our position that the impact of current testing on 
children, teachers, administrators and parents has been 
negative and provides neither a valid nor a reliable picture 
of student learning.  It is troubling to think that the values 
of a productive, stimulating curriculum could be eclipsed by 
an intensely score-oriented educational atmosphere that 
threatens to undermine the wholesome joys of learning 
and teaching in our schools. 

Recognizing the costs of testing in both taxpayer dollars 
and time lost for instruction, we recommend: 

 A moratorium on existing state-mandated tests and a 
thoughtful review of the current structure of high-stakes 
testing in NYS  

 An organized phase-in of state-mandated tests over the 
next three years 

 Elimination of time limits on mandated state tests for 
grades 3-8 and substitution of suggested time frames to 
give students reasonable opportunities to complete tests 
and demonstrate the full range of their understanding 

 Flexibility in the administration of mandated tests for spe-
cial populations including students with disabilities and 
English language learners 

 Involvement of highly regarded educators and content 
specialists in the development of all state tests 

 Alignment of state tests with curriculum implementation 
and teacher preparation to optimize learning and student 
achievement.  Mandated testing focused on Common 
Core Curriculum standards should be supported by com-
prehensive rollout of the promised learning modules. 

 Test results used to inform instruction, not merely for pur-
poses of “accountability” 

We support a testing program that makes sense, sup-
ports our students’ emotional growth and the acquisition 
of the skills necessary for their success in school and in the 
workplace. 
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Eddie and Connor trudged along on their way to the 
bus stop.  It was a beautiful June morning and both boys had 
looked forward to this week for the past six years -- since 2013 
when both had started Kindergarten in September of that 
year.  Now it was June 2019 and they were to graduate from 
fifth grade tomorrow.  Both boys would start middle school in 
September and they were looking forward to it.  They weren’t 
little kids anymore and they were ready to hit the big time.   

“Boy, this book bag is sure heavy since my mom in-
sisted on stuffing it with a Kevlar insert,” Eddie complained.  
“She’s been real spooked ever since my brother’s track coach 
was shot on the field last year when two guys broke through 
the chain link gates of the high school and opened fire on who-
ever was outside.  Good thing the track team hadn’t come out 
yet, only the coach to check on the condition of the track be-
cause it had been raining so hard earlier that day.  Lucky for 
everyone else, the guys were shot by the security guards who 
had responded to the silent alarm that went off when the gate 
locks were fooled with.” 

“Yeah,” Connor added.  “My mom’s scared too.  She 
prays to God every morning when I leave.  Asks God to keep 
me safe.  You know what she just did?  She ordered a bullet 
proof vest for me to wear when we start middle school in Sep-
tember.  I can’t believe she did that.  Those vests cost $300.  I 
don’t know, maybe they’re a little cheaper on Amazon.  But 
they’re heavy.  They weigh four pounds.  How am I going to try 
out for the track team if I have to wear a four pound vest?  She 
made me bring it to school today.  She told my teacher about 

it and my teacher wants to see it.  She’s 
going to make me wear it at the picnic 
today to show everyone.  I’ll feel real silly.” 

“Yeah, I know how you feel,” Eddie said in 
sympathy with his friend.  “But my mom’s 
scared too.  She doesn’t pray but I know 
she’s scared.  I can tell by the way she hugs 
me when I leave for school every morning.  
Like she’s not sure she’s going to see me 
again.”   

“Hey, Eddie, do you want to come over 
after school today?  My mom bought me some new video 
games.  They’re really cool.  You have to shoot real fast to get 
the bad guys.” 

By this time, the boys had reached the bus stop and 
had just a few minutes to wait before the bus came along.  
They boarded the bus and stopped at the entrance to the bus 
aisle where a bus monitor checked students as they walked 
through a metal detector.   

Upon arriving at the school, they entered through the 
front door only, where they had to pass through an additional 
metal detector for students only and then have their pockets 
and  backpacks checked  by an aide.  Eddie and  Connor parted  

to go to their respective classrooms.   

At 10:00 a.m., third grade par-
ents began lining up to enter the audi-
torium for the third grade play to be 
presented at 1:00 p.m.  Parents were 
permitted to begin entering the school 
early because it took several hours to 
get so many people cleared by school 
security.  Parents needed to have ID 
cards and a password code; next, they 
went through several narrow passageways equipped with 
body scanners on either side;  following that handbags, back-
packs, shopping bags, paper or plastic bags, containers, brief-
cases, portfolios of any kind were x-rayed and manually in-
spected.  Each person admitted entry had one hand stamped 
with an invisible decal that could only be detected by a special 
machine;  this was in case anyone had to leave the auditorium 
to use a restroom, to assist in a classroom, to go to the office.  
The invisible decal was to ensure that no one could replicate 
the decal in any way. 

The school principal, Mrs. McCreery, came in to greet 
the parents before the play began.  She wore an oversized, 
unstructured jacket with matching pants.  When she raised 
her arm slightly to welcome the third grade teachers and their 
students, one could see the holster she wore and the outline 
of the revolver it housed.  Both were the color of her designer 
jacket -- a bright royal blue.  The principal thanked the parents 
for attending and thanked them as well for helping the stu-
dents learn their parts for the play.  She thanked the teachers 
for their hard work in preparing the children.  And she remind-
ed the student audience to be good listeners.  

 Before she left, Mrs. McCreery cautioned the parents 
with the following words:  “Remember, your children may 
often be outdoors during the summer.  Be sure they wear pro-
tective clothing.  If you can afford bullet proof vests for your 
children, by all means have them wear them.  At the very 
least, make certain your children are wearing their Kevlar caps 
with the built-in Kevlar visors.  And, by the way, it’s a good 
thing to have periodic safety drills at home just like we have 
here at school.  Teach your children how to pretend to be 
dead by lying very still so if a shooter is in the room, he or she 
will ignore them.”  Then she smiled, wished them a pleasant 
and safe summer, and went on her way. 

Unfortunately, a loud buzzing sound interrupted the 
play towards the end of the second act.  Every school in the 
district had several silent panic alarm buttons in strategic plac-
es around the building -- an alarm that activated a loud buzz-
ing sound if it wasn’t deactivated after 30 seconds -- and this 
was one of those times.  Since the alarm was wired directly to 
the   local   police   precinct   as  well  as  to  several   locations  

FACT OR FICTION ? 

Corine Lipset-Huberman 

FROM  THE  DESK  OF:  The  Reflective  Retiree 

(continued on page 5) 
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      In August, I was invited to be part of 
a panel of American educators meeting 
with secondary school principals from 
the People’s Republic of China (PRC) at 
StonyBrook University.  I was thrilled 
with this opportunity to interact with 
educators from the PRC.  We had an 
honest and thought provoking ex-
change of ideas; we learned how things 
worked there while they learned how 

things worked here. Perhaps the best way to share what we 
learned is by the questions we asked and answers we received 
through an interpreter: 

What is the school day like in the PRC? 

Children attend school from 8:00 a.m. to 6:00 p.m.  They 
usually have a two hour lunch break, enough for a nap for the 
younger children, and study time for the older children.  All 
students take a standardized nine subjects daily with periods 
of instruction 50 to 60 minutes in length. 

What is the structure of the educational system in the PRC? 

Each province has a Bureau of Education, with a Minister 
appointed to the position by the central Minister of Education.  
A province is like a state in the United States.   The office of 
the central Minister provides each Bureau with a curriculum 
from elementary school through high school, that every school 
is expected to follow.  Likewise, the central ministry provides 
Bureaus with textbooks to be used by teachers at each level.  
If the central Minister of Education is removed by the party, all 
Bureau ministers change and likewise principals are subjected 
to possible removal. 

What is the role of parents in their child’s education? 

Parents must make sure that their child’s homework is 
done.  In fact, children may not have dinner or participate in 
any activity after school until homework is completed.  Teach-
ers contact parents of children not completing their home-
work and report their lack of cooperation to the Bureau of 
Education (area board of education tied to the Communist 
Party).  It is also the role of parents to monitor principals and 
report principals who are not performing their job to the Bu-
reau of Education for removal.  Removal is easy, the Bureau 
Minister says you’re out and you may return to teaching. 

How does the PRC deal with students with disabilities? 

Students with disabilities are not permitted to attend local 
schools.  They are required to attend area schools away from 
their peers, which might even necessitate their moving away 
from their families. 

How are principals selected? 

Principal candidates first and foremost must be members 
of the Communist Party.  Principal candidates come from 
among the ranks of the teachers, that is, teachers who have 
been highly successful with their students.  The three charac-
teristics that local Bureaus of Education look for in candidates  

are: sense of integrity, high ability, industriousness, and ability 
to communicate.  Once the candidate meets these initial crite-
ria, the candidate is trained in a leadership program for two-
three months and then given a written examination. Passing 
the test qualifies the candidate for placement.   

How do candidates get placed in a school? 

The Bureau of Education places only those candidates 
who they feel would be successful principals.  Once selected, 
the candidate must have a long range plan agreed upon and 
adopted by the school he/she is selected to lead. New leaders 
have a six-month trial period when appointed to a school.  
After that the principal works on a yearly contract.  Principals 
are paid as civil servants, just a drop higher than teachers. 
Principals may not move from one province to another; how-
ever, they may move within the province (rarely). If the admin-
istration of a Bureau changes, then principals will be removed 
from their positions and revert back to teaching. 

Dr. Corine Lipset-Huberman has had extensive experience at 
all levels of education and spent the last 19 years prior to re-
tirement as principal of the Village School in Syosset,NY. 

within the building, police sirens could be heard approaching 
the school.   

The custodian came running to the back door en-
trance to the picnic area.  The fifth graders were having their 

graduation picnic this afternoon -- a 
rare occasion when an activity was 
held outdoors.  He used his card key 
to open the specially coded locks 
each door in the building was 
equipped with.  Just as he opened 
the door, he saw a strange figure 

whiz by.  A shot rang out, then another and a small figure fell.  
Another shot was heard and from the rooftop, a sharpshooter 
felled the intruder.   

Eddie walked home alone from the bus stop today. He 
won’t be going over to Connor’s house to play video games 
either.  His friend Connor was shot by an unstable young man 
who had stolen the card key from a woman he knew was a 
teacher aide in the school.  But not to worry -- Connor is alive 
thanks to his bullet-proof vest and his Kevlar cap.  He just 
won’t be walking home with Eddie for a while -- not until he 
gets his prosthetic leg. 

FACT OR FICTION ?  

(cont’d from  page 4) 

WE DON’T APPRECIATE WHAT WE HAVE 

                                                                                                                Ken Forman 

Dr. Ken Forman served the NYC public schools in various 

building and district-level administrative positions as well as 

working as an elementary school principal in Lawrence, 

NY.  He currently serves as adjunct professor in the Education-

al Leadership program at StonyBrook University and as an 

educational consultant. 
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(continued on page 7) 

CHARTER CHATTER 
                                                                                                                                                              Martin Mandelker 

The ability to offer all children access to 
a quality, free, public education is a na-
tional priority. 

While surely most Americans would 
agree with the above statement, there 
now exists a plethora of educational con-
figurations from which parents can 
choose.  Since their 1991 introduction in 
Minnesota, charter schools have added 

to the private school, parochial school and home schooling 
options available to parents when deciding upon the best 
place to educate their children.  Rarely are political parties and 
the public united about significant national issues.  It may be 
fair to say that all groups, factions and politicians believe that 
to some extent our schools are not doing the best possible job 
of educating our children.  Some groups go so far as to say 
that public education is broken.  This feeling is fueled by con-
clusions drawn from published reports indicating that U.S. high 
school graduates do not perform academically as well as their 
peers in other countries This issue has been attacked by such 
initiatives as Title I, No Child Left Behind and Race to the Top. 

Gaps in academic achievement have led to an increas-
ing demand for the privatization of education.  Privatization 
efforts, in turn, have led to the introduction of charter schools 
-- not-for-profit charters, for-profit charters, virtual charters 
(computer-based instruction) -- and school vouchers. Privatiza-
tion of schools seems to follow a corporate reform model.  
Private and parochial schools continue to offer programs 
geared to the needs of particular religious, ethnic or “special” 
populations which some viewed as insufficiently addressed by 
public education.   

The growth of charter schools is currently the most 
controversial privatization initiative.  During the past 20 years, 
a number of research studies have attempted to evaluate the 
impact charter schools have on students’ academic perfor-
mance.  As a significant number of positive and negative 
claims have been voiced by proponents and opponents of 
charter schools, what follows are some statements and con-
clusions related to charter schools.  I do not do this to take a 
particular position, but to keep our members informed about 
“claims” by groups on either side of the charter school issue.  I 
leave it to the reader to form his/her own conclusions. 

Charter schools vary as widely as public schools.  Academ-
ic achievement varies widely as well.  Therefore, it is virtually 
impossible to make blanket comparisons between charter and 
public schools.  Charter schools may 
have an easier time improving aca-
demic performance as they have some 
“relief” from the rules and regulations 
that apply to public schools.  Many of 
the conclusions about the effective-
ness of charter schools result from 
reports released by the National As-
sessment  Governing  Board  (NAGB).   

The Board’s conclusions are based upon data collected 
through the National Assessment of Educational Progress 
(NAEP).  What follows are some claims on each side of the 
charter school issue.  I simply title these statements as 
“charter chatter.” 

CHARTER CHATTER 
 

(Source: Center for Public Education, 5/13)  

 Overall, the majority of charter schools are no better or 
worse than traditional schools.  Effectiveness of charter 
schools varies school by school and state by state. 

 Allowing multiple authorizing agencies has a negative im-
pact on charter school effectiveness. 

 Students in charter high schools score higher on college 
entrance exams than students in traditional public 
schools. 

(Source: Alliance for Public Charter Schools, 5/13) 

 Charter schools are always public schools.  They never 
charge tuition. 

 The demand for charter schools is outpacing their supply 
in most communities. 

 Charter schools offer parents a choice if the public school 
is not addressing their  child’s needs. 

(Source: Great Lakes Center for Education Research & Practice 
in Lansing, MI, 5/07) 

 As many as one in four charter school teachers leave each 
year, approximately double the typical public school loss. 

 High teacher attrition rates consume resources of schools 
that must regularly provide in-service education to new 
teachers. 

(Source: Education Week, 10/13)  Report by the Massachu-
setts Institute of Technology’s School Effectiveness and Ine-
quality Institute: 

 Concluded that students who could benefit most are not 
enrolled in charter schools. 

 Found that charter schools in Boston serve a smaller per-
centage of students with disabilities compared to Boston 
public schools. 

 Found that about two-thirds of middle school students 
offered a seat in a charter school end up in one, while only 
40% of high school students offered a seat in a charter 
school accept the offer.  Researchers attributed the low 
acceptance rate to the length of time students must wait 
to find out if they have been offered a seat. 

In her most recent book, REIGN OF ERROR: THE HOAX OF 
THE PRIVATIZATION MOVEMENT AND THE DANGER TO AMERI-
CA’S PUBLIC SCHOOLS (Knopf, 2013), noted education re-
searcher and author, Diane Ravitch, clearly does not believe  
that public education is broken.  Furthermore it is neither fail-
ing nor declining.  The diagnosis is wrong.  She believes our 
urban schools are in trouble because of concentrated poverty 
and racial segregation. 
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Martin Mandelker served as a principal in New York City and as 
principal of the Berry Hill Elementary School in Syosset.   He has 
been an adjunct professor of education at SUNY/Old Westbury, 
teaching a variety of education courses. 

Ravitch makes several notable points in reference to char-
ter schools: 

 NCLB recommended charter schools as an option to low-
performing public schools. 

 NCLB in 2001 required states to lift limits on charter 
schools if they wanted to be considered for Race to the 
Top funds. 

 By 2012, more than 6,000 charter schools existed, enrol-
ling about 2 million students. 

 NCLB’s demand for testing and 
ever-rising test scores deter-
mines the direction of charter 
schools.  Charters would not 
seek to enroll the weakest stu-
dents because doing so would 
endanger their survival and their 
reputation as a cure for low-
performing schools.  Charters 
that took the risk of enrolling 
large numbers of low-performing students might not sur-
vive. 

 A 2012 study of charter schools in Michigan concluded 
that the charters spend more on administration ($800 
more per pupil) and less on instruction ($1,140 less per 
pupil) than traditional schools.  The cost of instruction was 
reduced by paying lower salaries to their teachers than 
salaries paid to teachers with comparable credentials in 
public schools. 

 National for-profit charter school chains have sprung up 
and fall into the categories of Educational Management 
Organization (EMO’s) or Charter Management Organiza-
tion (CMO’s).  There are currently about 200 EMO’s and 
CMO’s operating in 28 states. 

 Advocates of charter schools claim they produce better 
academic results than traditional schools and cost less due 
to lower overhead.  Neither of these claims  has been sub-
stantiated. 

Charter Chatter   (cont’d from  page 6) 
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 In Ohio, state law does  not permit  for-profit corporations  

to obtain a charter. However, Ohio state law does permit a 
non-profit charter to hire a for-profit entity to manage its 
school.   

 The Toronto Blade reported in an editorial that some char-
ters have become cash repositories with sponsorship and 
management fees in some cases siphoned off to politically 
connected individuals. 

 Ravitch voices significant opposition to virtual charter 
schools.  She notes that “Virtual charter schools are cash 
cows for their owners but poor substitutes for real teach-
ers….”  She believes that the use of technology presents a 
unique potential for academic achievement but cannot 
take the place of an inspired teacher.  Yet virtual schooling 
has become the fastest growing alternative to traditional K
-12 education in the United States.  Virtual charters have 
attempted to merge the three movements of charter 
schools, home schooling and online learning into a single 
for-profit format. 

 Ravitch concludes that “Those who say we must abandon 
public education and replace it with free-market schooling 
are wrong.  When public schools have the appropriate 
policies, personnel, resources and passion to achieve 
attainable goals, they respond with positive achievement.” 

As we have seen, unsubstantiated claims, data cited and 
reports released to the public vary widely in their conclusions.  
The “charter chatter” noted above is so noticeably disparate 
that political orientation and public school “bashing” seem to 
be the overriding factors in charter school growth and support. 

For a detailed analysis of academic performance and fund-
ing misconceptions related to privatization of education, you 
are urged to read REIGN OF ERROR by Diane Ravitch, paying 
particular attention to the final two chapters. 

 

are involved?  He puts it this way: “Why not, in other words, 
hold schools accountable for being schools and not just test-
prep paddocks?” 

I strongly agree with his contention that extracurricular 
activities are an integral part of education, but I take excep-
tion to what seems to be his consideration of art instruction 
or music as “nonacademic programs.” The best music and art 
teachers I have encountered through the years integrated 
history and, on a more advanced level, philosophy into their 
lessons to explain the meaning and structure of what they 
were studying. Music students need a strong sense of arith-
metic  to  understand  tempo;  art  students  need  a  sense of  

geometry to understand perspective.  

Schneider realizes the inherent subjectivity of any meas-
ure of school quality. No one set of criteria will be perfect. 
Nevertheless, we must continue our effort to do our best. He 
concludes, “But as long as we are going to rate our schools, we 
should be working to piece together a picture of them that is 
multifaceted, rooted in research and congruent with the things 
we truly value. In short, we should measure what we care 
about and not merely what is convenient.”  

A former editor of the NYSRSAS Newsletter, Joe Marchese re-
ceived his Ph.D degree from St. John's University. He retired as 
Assistant Principal of Half Hollow Hills H.S East. 
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       Rather fortuitously, the same week I 
received through e-mail the NYSRSAS posi-
tion paper decrying high-stakes testing in 
New York State as a reliable way of as-
sessing student learning, my local newspa-
per reprinted an article from the Los Ange-
les Times with the headline “Better ways to 
grade public schools.” Its author, Jack 
Schneider, is an assistant professor of edu-

cation at the College of the Holy Cross in Worcester, Massa-
chusetts, who co-designed a method to evaluate all the 
schools in that state. Working on this project led him and his 
colleagues to procedures for determining more definitively the 
effectiveness of schools. 

Assessing teacher quality, of course, is a major consid-
eration in school evaluation. Noting that many schools and 
districts are relying mainly on “value added” calculations, 
Schneider decries this method  as being unreliable “to meas-
ure the role teachers play in raising or lowering student test 
scores over time.” He argues that teacher turnover rates and 
length of teacher experience combined with robust perfor-
mance-based assessments are more significant factors to con-
sider.  

However, he does not exclude test scores in the eval-
uative process. Rather, he emphasizes that educators should 
lobby for better measures of academic performance. To this 
point he maintains, “Raw test scores have long been the pri-
mary  gauge  of  performance,  but  they  often  indicate  more 
about  student  background - particularly  family income - than  

PORT CITY PONDERINGS 
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about the contribution of the school.” Advanced data systems 
and technologies available today enable us to gather data 
comparing students from one school to students from other 
schools in the state with similar demographic backgrounds, 
thereby not only achieving a better concept of school quality 
“but also end an accountability system that inherently punish-
es schools serving high-need populations.”  

I found it interesting that some of Schneider’s recom-
mendations for grading schools are similar to items in the Mid-
dle States Association’s Evaluative Criteria which we employed 
when I chaired visiting committees in conjunction with schools’ 
accreditation by the Association. For example, in addition to 
surveying teachers as part of evaluating schools, he also urges 
including students in the process noting that students’ com-
ments can afford “insight into a school’s climate as well as into 
the social and emotional well-being of students.” One proce-
dure we always employed during our visitation was to meet 
with two groups of the school’s students — one group select-
ed by the school, and the other group selected at random in 
the halls by members of our committee. As might be expected, 
we received some divergent opinions from the two groups, but 
there were also areas of agreement. 

Schneider also emphasizes the importance of examin-
ing what he terms the “nonacademic” programs in schools, 
noting that according to research, students participating in 
extracurricular activities have better overall school experienc-
es. How extensive and varied are the offerings, and what per-
centage of the students  


